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Investing in Early Childhood Programs Globally

Every day. In times of crisis. For our future.
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What Is Early Childhood?
Early childhood is the period between birth and age 8. During 
these early years, there are four critical areas of development: physi-
cal, cognitive, linguistic and socio-emotional. These developmental 
areas represent the foundation that shapes a child’s future health, 
development and achievement at school and throughout life.  
This investment prospectus focuses on the important window  
of opportunity in the early years of a child’s life, and the work  
Save the Children is doing to maximize children’s potential in 
developing and emerging economies.

Proven Benefits of Early Learning 
Why are early learning opportunities so important? During the 
first few years of a child’s life, approximately 700 neural connec-
tions are formed every second. These connections are dictated by 
the interplay of a baby’s genetics, environment and experiences, 
especially the child’s interactions with adults. These are the connec-
tions that build brain architecture — the foundation upon which 
all later learning and behavior depend.

There are several well-known studies in the developing world 
that underscore the impact of early learning opportunities. For 
example, a Pakistan study demonstrated the importance of 
“responsive environments.”2  Oral language skills develop in the 
context of responsive environments and consistent language 
interactions between children and caregivers. The study compared 
two types of interventions provided by home-visiting programs: 
nutrition education / supplementation and parental play / respon-
sive interactions with babies. Children who experienced parental 
play and responsive interactions had significantly higher develop-
ment scores on the cognitive, language and motor scales at age 2 
than the control group. In comparison, children who received the 
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The best investment we can make is in early childhood. It’s an investment that yields 
remarkable results — not only in the lives of children living in developing countries,  
but for the future we all share. Early learning opportunities can have profound effects on 
lifetime educational achievement and may also disrupt intergenerational cycles of poverty.  
The earlier we invest in a child’s life, the higher the return on that investment for us all.1

nutrition education and supplementation intervention outper-
formed the control group on the language scale but not on cogni-
tive and motor scales.

The sheer quantity of parental talk is highly associated with 
vocabulary size in the early years of a child’s life.3  Global research 
shows that, by age 3, children of parents with higher-level incomes 
have vocabularies two to three times larger than their disadvan-
taged peers. This vocabulary gap may be due to the ability of 
high-income households to access and afford quality early  
learning opportunities.4 

Nationally representative studies from other countries have 
demonstrated links between household income and increased 
school enrollment, decreased early dropout, and higher grade and 
academic achievement. While there are fewer studies focusing on 
preschool children, correlations between income and development 
have been found by studies of children as young as 6 months in 
Egypt, a year old in Brazil and 18 months old in Bangladesh.5  

(More information on the linkage between income strata and educa-
tional outcomes is included in the section on Unequal Access to Early 
Childhood Programs.) 

1  Heckman, James J. “Schools, Skills and Synapses.” Economic Inquiry, June 2008. 
2  Yousafzai, Aisha K., et al. “Effect of Integrated Responsive Stimulation and Nutri-
tion Interventions in the Lady Health Worker Programme in Pakistan on Child 
Development, Growth, and Health Outcomes: A Cluster-Randomised Factorial 
Effectiveness Trial.” The Lancet, October 4, 2014. 

3  Hart, Betty and Todd R. Risley. Meaningful Differences in the Everyday Experience of 
Young American Children. Paul H. Brookes Publishing Co.: 1995. 

4  Paxson, Christina and Norbert Schady. “Cognitive Development Among Young 
Children in Ecuador: The Roles of Wealth, Health and Parenting.”  
The Journal of Human Resources, Winter 2007. 

5  Grantham-McGregor, Sally et al. “Development Potential in the First 5 Years for 
Children in Developing Countries.” The Lancet, January 6, 2007.
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The results of Save the Children’s 
preschool study led to a national 
investment in early childhood.

“
”–  ADRIANO AFONSO MALEIANE ,  

Minister of Economy and Finance, Mozambique
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Proven Benefits of Early Learning (continued)

Save the Children’s own research in this area, conducted in collab-
oration with the World Bank, showed a link between early educa-
tion and child development. An evaluation of a preschool program 
in Mozambique found that age-appropriate enrollment in prima-
ry school was 24 percent higher for children who had attended 
preschool than for children in the control group. Enrolled children 
also experienced a 14 percent increase in overall development, with 
an increase of 87 percent in cognitive development.6

Longitudinal research from the United States has shown that 
language development before age 3 predicts differences in school 
achievement in terms of vocabulary size and reading comprehen-
sion scores at age 9, even after controlling for other factors.7 A five-
year longitudinal study looking at children’s reading achievement 
in Canada underscores the finding that emergent literacy skills at 
the end of preschool directly predict word reading at the end of 
first grade, which in turn predicts reading in third grade.8  
It is at this point in schooling that children transition from learning 
to read to reading to learn. If children can’t read by third or fourth 
grade, they may never catch up. Studies demonstrate that children 
with access to early learning opportunities are more likely to be en-
rolled and perform better in primary school, progress to secondary 
school, plan their families, have higher household incomes, become 
productive adults and educate their own children than children 
who never had access to these programs.9

There are limited longitudinal studies conducted in developing 
countries that demonstrate the impact of Early Childhood Develop-
ment (ECD) on later school outcomes. Research both in Guatemala 
— where preschool cognitive ability predicted children’s enrollment, 
even in secondary school — and in South Africa — where cogni-
tive ability and achievement at the end of first grade predicted later 
school progress — underscore the importance of early learning.10,11 
Correlations between preschool enrollment, grade repetition and 
dropout rates are confirmed by studies from Peru, India, Brazil and 
Colombia, among others, including Save the Children’s study from 
Nepal, where in the district of Siraha, ECD centers offered half-day 

6    Martinez, Sebastian, Sophie Naudeau and Vitor Pereira. The Promise of Preschool in Africa: A Randomized Impact Evaluation of  
Early Childhood Development in Rural Mozambique. The World Bank Group and Save the Children: February 6, 2012. 

7    Hart, Betty and Todd R. Risley. Meaningful Differences in the Everyday Experience of Young American Children. 
8    Sénéchal, M. and J. A. LeFevre. “Parental Involvement in the Development of Children’s Reading Skills: A Five-Year Longitudinal Study.” Child 

Development, 2002. 
9    Masse, Leonard N. and W. Steven Barnett. A Benefit Cost Analysis of the Abecedarian Early Childhood Intervention. National Institute for Early 

Education Research: 2002; Karoly, Lynn A., et al. Early Childhood Interventions: Proven Results, Future Promise. RAND Corporation: 2005.; 
Campbell, F. A., et al. “Adult Outcomes as a Function of an Early Childhood Educational Program: An Abecedarian Project Follow-Up.” 
Developmental Psychology, July 2012. 

10  Stith, Adrienne Y., et al. “The Effects of Psychosocial Risk and Gender on School Attainment in Guatemala.”  
Applied Psychology: An International Review, 2003. 

11  Liddell, C. and G. Rae. “Predicting Early Grade Retention: A Longitudinal Investigation of Primary School Progress in a Sample of Rural South 
African Children.” British Journal of Educational Psychology, 2001. 

12  UNESCO. EFA Global Education Monitoring Report 2005: Education for All: The Quality Imperative. 2005. 
13  Aldaz-Carroll, Enrique and Tarsicio Castañeda. The Intergenerational Transmission of Poverty: Significance for Latin America and the IDB. 

Inter-American Development Bank: 1999. 
14  Arnold, Caroline. “Positioning ECCD in the 21st Century.” Coordinators’ Notebook, No. 28, 2004. 
15  Save the Children. What’s the Difference? An ECD Impact Study from Nepal. 2003. 
16  Arnold, Caroline, et al. “Transition to School: Reflections on Readiness.” The Journal of Developmental Processes, 2007. 
17  Rolnick, Arthur A. and Rob Grunewald. “Early Childhood Development: Economic Development with a High Public Return.”  

Fedgazette, March 2003. 
18  Gertler, Paul, et al. “Labor Market Returns to an Early Childhood Stimulation Intervention in Jamaica.” Science, May 30, 2014. 
19  Lokshin, Michael M., et al. The Effect of Early Childhood Development Programs on Women’s Labor Force Participation and Older Children’s  

Schooling in Kenya. World Bank Development Research Group/Poverty Reduction and Economic Management Network: July 2000.

sessions to children of disadvantaged families five days per  
week.12, 13, 14, 15 Program evaluations indicated that of the ECD 
participants, more than 95 percent continued on to primary school, 
compared to 75 percent of non-ECD children. In addition, first 
graders who did not participate in ECD were seven times as likely 
to repeat a grade than seventh graders who did participate in ECD 
programs, and the participating children also passed their exams at 
higher rates than their non-participating peers. Continued tracking 
of these children has found that 80 percent of participants have 
moved through school with no failure or repetition, and their annual 
dropout rate has been only 1.2 percent, compared to the national rate 
of 12 percent.16

While children from low-income households who receive high 
quality early learning opportunities benefit from increased educa-
tional attainment, our society also accrues benefits. Governments 
receive increased tax revenues from higher incomes, and accrue 
savings from having to allocate fewer public resources to the areas 
of special education, welfare and criminal justice.17 In Kingston, 
Jamaica, health workers visited families living in poverty with 
children under age 2 on a weekly basis to show mothers how to 
stimulate their babies’ psychosocial development through positive 
play. Twenty years later, the subjects’ earnings were 25 percent 
higher than those of the control group. Subjects were also less likely 
to have been involved in criminal activity, according to the same 
longitudinal study.18

Participating children are not the only ones who benefit from 
investments in early childhood programs. Evidence suggests that 
affordable child care for young children can increase the school 
enrollment rates of their older sisters. A study from Kenya showed 
that increasing maternal wages would lead to a decrease in school 
enrollment in the family by 10 percent, as adolescent girls often 
take over household responsibilities when their mothers engage in 
work outside the home. When the cost of child care is reduced in 
this situation, school enrollment for girls increases.19
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The Return on Investment  
in Early Childhood Programs
In 2011, Lancet  researchers developed a comprehensive simulation 
model on the long-term economic effects of increasing preschool 
enrollment.20 This model estimated the effects of increasing pre-
school enrollment rates in 73 low- and middle-income countries, 
with a total population of 2.69 billion people. Researchers found 
that increasing enrollment to 25 percent or 50 percent in every  
low- and middle-income country showed a benefit-to-cost ratio 
ranging from 6.4 to 17.6, depending on the enrollment rate and 
discount rate used.21

According to The Lancet model, the economic benefits of invest-
ing in early child development are clear — a projected 25 percent 
per country uplift in preschool enrollment in a single year would 
yield a return of $10.6 billion per county (on average), in terms  
of increased lifetime earnings for this new group of preschoolers.

And the impact on poverty is compelling. According to  
UNESCO, if all students in low-income countries left school  
with basic reading skills, 171 million people could be lifted out  
of poverty, which would be equivalent to a 12 percent decrease  
in world poverty.22

20  The Lancet is one of the world’s oldest and well-known medical journals. 
21  Engle, Patrice L., et al. “Strategies for Reducing Inequalities and Improving Developmental Outcomes for Young 

Children in Low-Income and Middle-Income Countries.” The Lancet, October 8, 2011. 
22  UNESCO. EFA Global Education Monitoring Report 2014: Teaching and Learning: Achieving Quality for All. 2014.

“ We have hard evidence that  
ECD matters — it can change  
a single child’s life and lift up 
whole economies.”

–  HELLE THORNING-SCHMIDT,  
CEO, Save the Children International

AN INVESTMENT WORTH MAKING  

$1

$6 - $17

Every dollar invested in a quality  
ECD program yields a return of between

ECONOMIC BENEFITS  
OF INVESTING IN CHILD 
DEVELOPMENT

25%
per country  
uplift in preschool 
enrollment in one 
year would yield 
a return of $10.6 
billion.

 12%
decrease in world 
poverty if all  
students in low- 
income countries  
leave school with  
basic reading skills. 

in direct wage productivity. Further benefits 
would accrue from decreased public spending on 
remedial education, welfare and criminal justice.
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Investing in young 
children through ECD 
programs — ensuring 
they have the right 
stimulation, nurturing 
and nutrition — is 
one of the smartest 
investments a country 
can make to address 
inequality, break the 
cycle of poverty and 
improve outcomes 
later in life. 

“

”–  WORLD BANK
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Unequal Access to Early Childhood Programs 
In line with the growth in scientific evidence, governments of the 
world have finally prioritized early childhood development in the 
Sustainable Development Goals adopted in 2015. 

Given these developments, governments, nonprofit organizations 
and the private sector have worked to grow enrollment in early 
learning programs around the world. Progress is being made:

 
•    The global pre-primary education gross enrollment ratio  

increased from 33 percent in 1999 to 50 percent in 2011. 

•    In 2013, nearly 184 million children were enrolled in  
pre-primary education. 

 

Despite these increasing investments, the World Bank estimates 
that nearly half of all 3- to 6-year-olds (159 million children) remain 
deprived of access to pre-primary education worldwide. Further, the 
progress that has been made is uneven, with disparities in enrollment 
between urban and rural areas, the wealthy and the poor, and mar-
ginalized religious and ethnic groups within nations. 

While nearly half of all children are not enrolled in preschool, that 
number soars to over 88 percent in the world’s poorest and least-de-
veloped countries.23 According to UNICEF, 98 percent of Korea’s 
4-year-olds attend preschool, while in Sub-Saharan Africa, enrollment 
is 26 percent on average. Also, not all programs are created equal 
— huge disparities in quality exist. And while the world’s poorest 
children have the most obstacles to overcome to access early learning 
programs, they also have the most to gain from participation. 

23  UNICEF. The State of the World’s Children 2014 in Numbers: Every Child Counts. 2014. 
24  Engle, Patrice L., et al. “Strategies to Avoid the Loss of Developmental Potential in More Than 200 Million 

Children in the Developing World.” The Lancet, 2007. 
25  The 10 countries include India, Nigeria, China, Bangladesh, Ethiopia, Indonesia, Pakistan,  

Democratic Republic of the Congo, Uganda and Tanzania.
26  Grantham-McGregor, Sally et al. “Developmental Potential in the First 5 Years for Children  

in Developing Countries.” 
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EARLY CHILDHOOD DEVELOPMENT  
IMPROVES PRIMARY SCHOOL LEARNING

184million
children were enrolled  
in pre-primary education  
in 2013 (an increase of  
57% since 2000).

159million
children are still deprived 
of access to pre-primary 
education worldwide.

LITERACY CHALLENGE

250million
children at the primary  
and secondary level cannot 
read or write today, though 
they have been to school. 
Early childhood develop-
ment is one way to level  
the playing field.
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Inadequate Global Spending  
on Early Childhood Programs
At present, very few developing countries prioritize early educa-
tion in public spending. According to estimates from the World 
Bank, less than 10 percent of total public education expenditure 
is allocated to preschool education globally — over half of all 
countries earmark less than 5 percent of their education budget 
to ECD, and most low- and middle-income countries spend 
only 0.1 to 0.2 percent of their gross national product on pre-
school education. This is significantly less than the 2.36 percent 
spent on average in the most developed countries. 

In general, few countries have established national frameworks 
to finance, coordinate and supervise preschool programs for infants 
and toddlers. More resources are needed to analyze programs,  
expand the effective ones and make greater strides for children.

Global Goals for Early Learning
The tide is beginning to turn. In 2015, the United Nations unveiled 
its Sustainable Development Goals (SDGs). Among them are ending 
poverty (SDG 1) and providing all girls and boys with access to quality 
early childhood development, care and pre-primary education (SDG 
4.2) by 2030. The debut of pre-primary education on the development 
agenda, combined with the increase in research and compelling  
evidence for early learning, have brought ECD into the spotlight. 

Within the broader framework of the 2030 development  
agenda, UNICEF and the World Bank will collaborate to advance 
progress on SDG 4.2 and catalyze efforts to bring together  
governments and partners with complementary assets and a  
common commitment to scaling up early childhood programs. 
Save the Children is proud to be a part of these efforts.

27  ReadyNation is the preeminent business leader organization working to strengthen 
business through better policies for children and youth. Its members educate policymakers 
and the public about effective investments that will help business compete in today’s global 
marketplace, build a foundation for lasting economic security, and help children get on the 
right track to succeed in school and in life.

28  ReadyNation. Global Business Leaders Support Early Childhood Development in  
Open Letter to United Nations. March 9, 2015.

Education for All has always been an integral 
part of the sustainable development agenda. 
The Sustainable Development Goals are a new 
universal set of goals, targets and indicators 
that UN member states will be expected to 
use to frame their agendas and political policies 
by 2030. These goals follow and expand on the 
Millennium Development Goals, which were 
agreed upon by participating governments  
in 2001 and expired in 2015. 

Sustainable Development Goal 4 is to  
“ensure inclusive and equitable quality education 
and promote lifelong learning opportunities 
for all” and includes a set of targets. Target 
4.2 states: “By 2030, ensure that all girls and 
boys have access to quality early childhood 
development, care and pre-primary education 
so that they are ready for primary education.” 
The indicators for the Sustainable Development 
Goals will measure child development outcomes 
as well as access to preschool. 

WHY SHOULD THE 
PRIVATE SECTOR 
INVEST IN EARLY 
EDUCATION?

According to ReadyNation, “Businesses  
must understand that education is not 
only a key piece of the puzzle for poverty 
eradication. It also is crucial to develop 
the future workforce, foster innovation, 
and generate stable and more prosperous 
societies. [Businesses] need to take 
proactive roles in education, using their 
expert skills and interest in innovation 
to create shared value. In practice this 
means raising educational performance 
levels, shaping aspirations and creating a 
productive workforce.” 27,28 

All told, 219 million children under age 5 will fail to reach their 
potential in cognitive development because of poverty, lack of early 
stimulation, and poor health and nutrition, thereby limiting their 
future ability to succeed in school, obtain gainful employment and 
contribute to their communities.24 Most of these children — 89 
million — live in south Asia, and 10 countries account for 145 
million of the 219 million disadvantaged children in the develop-
ing world.25 These disadvantaged children are likely to do poorly 
in school and subsequently have low incomes, high fertility rates 
and provide poor care for their children, thus contributing to the 
intergenerational transmission of poverty.26
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Our Response to Early Education Work Globally

Save the Children places a high priority on giving children under age 5 a strong start, so they are 
ready to begin school. We have been developing and supporting early childhood development 
programs for more than 20 years, while at the same time advocating and influencing policies in 
education that benefit young children and their families.

9 Save the Children

WHERE WE WORK IN EARLY CHILDHOOD DEVELOPMENT (68 COUNTRIES)
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How We Help the Youngest Learners 
Globally, Save the Children invests over $30 million in our early 
childhood development portfolio, which covers 68 countries and 
reaches more than 2.1 million children from birth to age 6 every 
year (see map). Our community-based programs, which have both 
education and health components, are found in many disadvantaged 
communities, benefiting children directly and reaching parents and 
community members indirectly through programs that promote the 
importance of early childhood development. 

Our programs play a crucial role in helping children from low- 
literacy homes gain school readiness skills and catch up to their peers 
who come from homes where parents read, sing and tell stories. 

In some of the world’s poorest, most remote places, we bridge 
this gap by working with parents to support their children’s devel-
opment, beginning at birth. We know that the earlier we start,  
the more involved parents become, and that the more prepared a 
child is to start school, the better the child’s chance for success in 
school and life.

We also know that one of the most effective, efficient ways to 
scale up quality interventions is to address ECD in the home, at 
preschool centers, at health facilities and in community settings  
and empower parents, caregivers, teachers and health workers.  
This integrated approach is also followed by the World Bank  

and is a perspective that is reflected in the key tenets of our early 
childhood programs around the world.29

Key tenets of our early childhood programs:

•    We Start Early – reaching children ages 0 to 3 by working 
closely with community health workers and caregivers to  
integrate stimulation and responsive care into health and  
nutrition services to strengthen childrearing practices. 

•    We Support Parents – through home visits and parent groups. 
We coach parents on how to play with their young children, 
discuss their children’s development, health and hygiene, and 
teach them to become responsive caregivers. 

 

•    We Foster Play and Exploration – for children ages 3 to 5,  
to ensure their intellectual and social potential is fully realized. 
The United Nations Convention on the Rights of the Child 
asserts that it is a child’s right “to engage in play” as an essential 
part of their well-being.30 Different types of play allow children 
to learn new skills that build a strong foundation for their edu-
cation and their future. Play develops abilities such as cognitive 
function, motor and social skills, and conflict resolution.31

•    We Focus on Emerging Math and Literacy Skills – based 
on evidence underscoring the crucial links between emergent 
literacy skills and school-age math outcomes.32 Our Emergent 
Literacy and Math initiative focuses on print-rich early learn-
ing environments and play-based interactive exposure to early 
literacy and math skills. 

•    We Improve Transitions to Primary School – for children 
ages 6 to 8, because we recognize that the transition from home 
to preschool or from preschool to primary school can be espe-
cially difficult for vulnerable children. This is clearly demon-
strated by the high dropout rates that occur in the first two 
years of primary school in many developing nations. 

•    We Reach Very Vulnerable Children – who are likely to have 
the lowest developmental and school readiness outcomes. Be-
yond preschools, Save the Children creates innovative approach-
es to help reach the most marginalized children. 

29  The World Bank. “Early Childhood Development: A Smart Investment for Life.”  
http://blogs.worldbank.org/education/early-childhood-development-smart-investment-life. 

30  Lester, Stuart and Wendy Russell. Children’s Right to Play: An Examination of the Importance  
of Play in the Lives of Children Worldwide. Bernard Van Leer Foundation: 2010. 

31  Child Fund International. “Recognizing the Importance of Play in Children’s Lives.”  
http://blog.childfund.org/2013/11/recognizing-the-importance-of-play-in-childrens-lives/. 

32  Mullis, Ina V.S., et al. IEA’s Progress in International Reading Literacy Study in Primary School in 
40 Countries. TIMSS & PIRLS International Study Center: 2007. 
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Our international partnerships in this arena include:

•    Asia Regional Network for Early Childhood – which aims to 
advance the agenda on investment in early childhood. Save the 
Children is a member of the executive committee and is among 
the region’s thought leaders. 

•    Forum on Investing in Young Children Globally – which is a 
collaboration of experts established to inform evidence-based, 
strategic investments in children. Save the Children participates 
in regional meetings to share evidence from the field.

•    Early Years Regional Alliance – which works toward improved 
coordination among development partners in Europe and 
Central Asia with the common goals of eliminating inequalities 
in investments in early childhood globally. Our partners in 
this alliance include the International Step by Step Association, 
Open Society Foundations and UNICEF.

•    Basic Education Coalition – which unites policymakers, 
partner organizations and the public in increasing funding for 
quality basic education around the world. Save the Children co-
leads the coalition’s work on early childhood.

•    Consultative Group on Early Childhood Care  
and Development – which convenes global ECD actors to gen-
erate and disseminate knowledge on early childhood care and 
development for use in policy, capacity building, programming 
and evaluation research, aimed at improving outcomes in low- 
and middle-income countries.

33  The World Bank in supporting a 12-country training program on IDELA to promote cross-country comparability, especially for marginalized populations in Europe and 
Central Asia. In addition, Uninorte and Yale University are piloting IDELA to evaluate ECD interventions for children affected by violence in Colombia; UBONGO is 
using IDELA to evaluate the impact of children’s educational media in Eastern Africa; New York University’s Global Transforming Intervention Effectiveness and Scale 
for Children Center is conducting psychometric analysis on IDELA and using it for evaluations in Ghana; FSG is piloting IDELA as an evaluation tool to help low-cost 
private sector operators provide high-quality early childhood education programs for urban poor children in India; RTI is training teams to use IDELA as a direct-child 
assessment as part of the initial pilots under MELQO in Kenya; the International Rescue Committee is using IDELA to improve programs for children affected by the 
Syrian refugee crisis in Lebanon; Measuring Early Learning and Quality Outcomes with the Brookings Institution, UNESCO, UNICEF and the World Bank are piloting 
direct child-assessment with multiple ECD partners in Mongolia; and EQUIP is using IDELA as a school entry assessment under a DFID-funded project in Tanzania.

IDELA
In 2014, Save the Children launched IDELA 
(International Development Early Learning 
Assessment), a groundbreaking tool to mea-
sure child development and early learning out-
comes within the 3- to 6-year-old age group. 
IDELA covers four developmental domains: 
physical development, early language and  
literacy, early numeracy / problem-solving,  
and socio-emotional skills (see graphic). 

The data from IDELA are helping early  
childhood development stakeholders identify 
which strategies improve results for children. 
In fact, the IDELA tool has already been  
successfully used and validated in nearly  
35 countries to evaluate early childhood  
programs and provide reliable data for  
advocacy and policy decisions (See footnote  
for a sample of current IDELA partners).33

IDELA DOMAINS & SKILLS

Motor 
Development
Fine and gross  
motor skills,  
hopping, copying 
shapes, folding  
paper, drawing

Emergent Math/ 
Numeracy
Number sense, shapes, 
sorting, problem-
solving, comparison, 
simple operations

Emergent  
Language and  
Literacy
Print awareness,  
expressive vocabulary,  
letters, phonological 
awareness, listening 
comprehension

Emergent  
Language and  
Literacy
Empathy, emotional 
awareness, self aware-
ness, solving conflict, 
peer relationships
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LEARNING APPROACHES
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Successful Case Study in Mozambique
We conducted a two-year impact evaluation of 
our early childhood program in Mozambique — 
the first of its kind in Africa — in collaboration 
with the World Bank. Program evaluation results 
revealed that participating children significantly 
outperformed their peers in problem-solving 
skills, comparing objects and counting. Interviews 
with parents and caregivers demonstrated 
that the program’s activities helped build their 
children’s social and emotional skills. 

Mozambique’s Ministry of Education was 
successful in negotiating a $40 million loan from 
the World Bank to develop a national preschool 
program based on the Save the Children model.

12Power of Philanthropy

Our Ambitious Plan for the Future 
Save the Children is committed to refining and  
expanding our delivery approaches to double our  
investment in young children. 

Our areas of focus going forward include:

•    Quality Preschool Packages – to improve the quality of  
early childhood development programs reaching 3- to 6-year-
old children, as well as to support 6- to 8-year-old children as 
they transition into primary classes. The package, or toolbox, 
will draw on our experiences for simple “go-to” adaptable tools 
that can be used to support quality early education in multiple 
contexts and through different delivery mechanisms. 

•    Alternative Early Learning Approaches – to reach children 
outside of preschools, because we recognize that the majority 
of the world’s children don’t have access to quality preschools. 
For example, Emergent Literacy and Math at Home integrates 
fun activities into daily routines to increase children’s school 
readiness and social-emotional development. Summer camps 
prepare children who missed out on preschool to get ready for 
primary school. Home-based ECD programs bring children 
and caregivers together to share toys, read together and learn.

•    Early Stimulation and Early Learning – to augment 
nutrition programs for children ages 0 to 3 in Bangladesh, 
Nepal and India. Early stimulation activities have proven 
to improve brain development, even without nutritional 
supplementation.

•    Interventions for Children in Times of Crisis – to  
dull the shocks and stress that affect children in the  
most difficult contexts, while building the resilience of 
children and families in emergency and fragile contexts.

•    The IDELA Knowledge Portal – to create an open 
community of practice between ECD researchers and 
practitioners and allow for the exchange of knowledge 
to reinforce evidence-based advocacy for scaling ECD  
at the national level. 

Photo: Susan Warner
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The Power of Your Philanthropy 
In recent years, the world has made enormous progress for chil-
dren. A future where every child learns from a quality education 
is within our grasp. While disadvantaged children and families in 
developing countries will benefit directly from investments in ear-
ly childhood programs, these interventions are also powerful tools 
that address poverty and inequality, and create a better world. 
Your investment in Save the Children’s global early childhood 
programs could transform the future for all of us.

Impact Opportunity
Improve play-based Emergent Literacy and Math and  
school readiness

•    $1 million – will provide Save the Children with the resources 
to bring our Emergent Literacy and Math initiative to nation-
al scale in one country by funding the training of preschool 
teachers, development of localized activities, and creation of play 
materials to support language and math educational games.

•    $100,000 – will allow us to introduce a home version of Emer-
gent Literacy and Math in one country to reach children not en-
rolled in preschool and to improve home learning environments.

•    $10,000 – will provide us with the funding necessary to pur-
chase Emergent Literacy and Math materials for one country.

Impact Opportunity
Advocate for greater access to early learning for children in 
poverty using IDELA 

•    $1 million – will help expand the IDELA Knowledge Hub to 
improve ECD programs by producing an annual knowledge 
map on the status of child development across countries. Addi-
tionally, this funding will help showcase global advocacy briefs 
to support dialogue on improved practice and policy and create 
a global master course to train researchers and stakeholders 
across the world on IDELA.

•    $100,000 – will fund a large-scale ECD effectiveness study 
in one country similar to our work in Mozambique, using the 
IDELA tool to identify the kinds of early interventions that 
would work best for that context.

•    $10,000 – will enable us to support IDELA training for a new 
country or partner organization.

Impact Opportunity
Promote early learning on the national agenda

•    $10 million – will enable Save the Children to expand early 
learning approaches in countries where we have made great 
progress such as Bhutan, El Salvador, Mali and Mozambique. 
Your investment will allow us to scale ECD approaches with 
governments as part of national policy. In Bhutan, Save the 
Children has worked with the Ministry of Education to train 
preschool teachers on Emergent Literacy and Math and integrate 
content in the national curriculum. Expanding the scope of this 
project could help support interventions to reach children beyond 
preschools through Emergent Literacy and Math at Home. In Mali, 
Save the Children has been nominated as the ECD lead among 
donors who fund the national education sector plan. Expanding 
the program’s scope could help us anchor ECD as part of the edu-
cation sector plan and ensure that it is rolled out among all ECD 
implementers in the country. In El Salvador and Mozambique, 
additional funding would help scale up quality early learning 
programs on a national level. 

Impact Opportunity
Ensure early learning opportunities for children ages  
0 to 3 at a critical time in brain development

•    $1 million – will enable Save the Children to scale our work 
with children ages 0 to 3 nationally in one country or facilitate 
regional trainers for delivering 0 to 3 programming in at least 
five new countries.

•    $100,000 – will facilitate parenting groups to increase play and 
learning opportunities for children ages 0 to 3 in one country 
for a year.

•    $10,000 – will support the development or adaptation of 
resource materials on early learning and stimulation for our 
programs in one country.
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Conclusion: Invest in Early Childhood 
An investment in Save the Children’s early childhood development programs and  
advocacy activities yields powerful returns. Your investment can ensure children are 
better educated, strengthen the future workforce, grow economies, reduce reliance on 
aid and bring about better outcomes for those who are the most disadvantaged. These 
benefits can be leveraged to influence policy objectives, to improve maternal health, 
increase female labor participation and reduce expenditures on social assistance programs. 

Your investment will play a vital role in achieving change for the world’s youngest and 
most marginalized girls and boys. This is an investment with the power and potential to 
yield transformative results for children — changing the course of their future and ours. 
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